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«Professional practices for English language teaching» — Tpenwusr,
aJPECOBAHHBIN IPEIOIABATENIAM AHIJIMHUCKOTO SI3bIKa. JIaHHBIM TPEHUHT TTOMOXET
pa3BUTh HAaBBIKM TMPAKTUYECKOW pabOThl, HEOOXOAMMBIE HJsi TOCTOSTHHOTO
MOBBIIICHUS] KBaIU(PUKAIIMKM, KOTOPBIA MOMOXET JOOUTHhCS YCIEXOB B padboTe
(TutaHupoBaHUE y4eOHOro Tmpoliecca, y4eOHOro 3aHATHs, MOAOOp MaTepuasoB).
JlaHHBIN TPEHUHT pa3paboTaH Ha OCHOBe MHorosieTHero ombiTa British Council B
cdepe NOJArOTOBKH U MOBBIIICHUS KBAIU(PUKAIIMK yUUTETIEH B Pa3HbIX CTpaHax.

Tema. Peanuzanys COBpEMEHHBIX IMOAXOJOB B INPENOJAaBAaHUU HHOCTPAHHOTO
A3bIKA.

Heanb: noBbllieHHe YpOBHS NPOPECCHOHATBHON KOMIETEHTHOCTH YUMUTEJEH
MHOCTPAaHHOI'O s3bIKa B c(epe HCIOJIb30BaHUS COLHUAIbHBIX TEXHOJOIMHA B
00y4YEHUU y4allluXxcsi HHOCTPAHHOMY SI3bIKY.

OOopynoBanme: guct Oymarm ¢opmara A3, ¢duunuapr ¢ Oymaroii,
pa3HOIBETHHIE KAPTOUKH, MAPKEPHI, JOCKA OO BIBICHUIA.

Xoa TpeHrHra

TpeHUHI HAaYMHAETCsl ¢ MPUBETCTBUS YYACTHUKOB CO CTOPOHBI OPraHU3AaTOPOB
(o 5 MHUHYT). 3aTeM CJIOBO MepeaaeTcss BEAyUIEMY, KOTOPbIA HaXOAUTCS B LICHTPE
¥ 3HAKOMUT NMPUCYTCTBYIOUINX ¢ (POPMATOM TPEHHUHTA.

Bce nHpopmalinoHHble TUIaKaThl BBIBEIIMBAIOTCS 110 IEPUMETPY PACIIONIOKEHUS
YYaCTHUKOB, Bce pabouue 30HBI it paboThl MaibiX Tpymm, Bce Worksheets c
3aJJaHUSIMH U CEpPBUC-LIEHTP TPYIIBI COMPOBOXKACHUSA Takke O0003HAYAIOTCS U
TOTOBATCS 3apaHee.

TpeHuHr BeIeTCA Ha aHTJIMHCKOM SI3BIKE.

Module 1. Aims

B mepBoM Mojyse ydaCcTHHKaM Tpejajaraetcsi OOCYAWTH IleJeroyiaraHie Ha
ypPOKax aHTJIHICKOTO si3bIKa. TaKkKe yYaCTHHKH MMOJYYatoT KAPTOUKH C 33 JaHUSMH:
1o700paTh MPHEMJIEMbIC CJIOBOCOYETAHUS, OTHOCSIIMECS K Pa3IHYHBIM dTaram
YpPOKa AaHIVIMHCKOTO s3bIKa. [J1aBHOW 3amadel nepBOro MOIYJS  SBIAETCS
nuddepeHnranys 1eneid: ocHoBHBIe (Main), agomonHMTEIbHBIC (Subsidiary),
muyHocTtHBIe (personal). (Kimrouu npuaratorcs)

Discussion questions — suggestions

What are lesson aims?

« Statements which describe what learners will know or be able to do at the end
of the lesson



A focus on what learners will learn rather than what teachers will teach
* There are three types:

Participants work in groups. Give out the cut up cards. On each card there is a
part of a collocation.
Participants match the collocation

Collocation
NB: some words are used more than once. You may also need to deal with other
plausible collocations (e.g. class feedback, personal needs, lesson aims).

lesson plan pair work
main aims learner needs
anticipate problems subsidiary aims
arouse interest personal aims
class profile assumed knowledge
give feedback learner centred
raise awarness communication activities
set the scene achieve aims

Main aims

« The overarching aim of the lesson. These tend to be worded very specifically,
The language

learners will understand or be able to use, and the context they will understand
be able to usethis language are usually stated. e.g., learners will be able to discuss
leisure plans for the comingweek, using the present continuous form.
Subsidiary aims

« Second in importance to the main aim. These tend to be worded lesspecifically
than mainaims, and are linked to the main aims of the lesson. e.g.: to enable
learners to review/activatepreviously learnt lexis relating to leisure interests.
Personal aims

* These focus on an aspect of teaching the teacher him or herself would like to
practise/experiment with/improve on, e.g.: to provide learners with more effective
feedback.
Why is setting lesson aims important?
« They provide a purpose and direction for teaching and learning
They enable teachers to focus on what their learners need to achieve
They help teachers to adapt textbooks to their learners’ needs

They provide a framework for the lesson

They help teachers to select appropriate materials and activities
They help teachers to anticipate possible problems and build in solutions
 They can serve as a reference point for teachers to measure learners’
achievements
Writing effective aims



Look at the following two aims. Which one do you think is more effective?
Which one is lesseffective?

1) Learners will be able to use the present perfect simple to describe situations in
their  lives whichbegan in the past and are still continuing.
2) To teach the present perfect simple with time adverbials.
Now think about the less effective aim. What made it less effective?
How do you check whether lesson aims are effective? Write your ideas in the box.
Writing effective aims — answer sheet

Look at the following two aims. Which one do you think is the most effective?
Which one is lesseffective?

1) Learners will be able to use the present perfect simple to describe situations
in their lives which began in the past and are still continuing. Most effective
2) To teach the present perfect simple with time adverbials. Least effective
Now think about the less effective aim. What made it less effective?
o [t doesn’t say what learners will be able to do

o [t doesn’t give a context

« It is vague and lacking in detail

« It would be difficult to measure if learners had achieved the aim
How do you check lesson aims are effective? Write your ideas in the box.
Suggested checklist forwriting effective lesson aims

« Learning - centred, focus on what learners will be able to do
« Say which situation, context etc, the language will be wused in
« State exactly which sub-skills will be developed, and the context
 Ensure the aims are measurable, ie, how will teachers know that learners can
understand andperform the target language/situations described in the aims
Identifying different learning aims

Discuss these learning aims. Are they main, subsidiary or personal?
1. To use strategies for dealing with unknown words in reading comprehension
passages: deducingmeaning from context, using knowledge of the world, using
word structure

1. To improve handwriting on the board

3. To revise language for describing people

4. To use narrative tenses simple past and past continuous to create stories on
the theme of Halloween

5. To develop learners’ ability to express opinions

6. To give learners a chance to speak without correcting them every time they
make a mistake

7. To give instructions to learners in English

8. To use imperatives to write instructions for making hot drinks

9. To expand vocabulary on the topic of the environment

Identifying different learning aims — answer sheet

Discuss these learning aims. Are they main, subsidiary or personal?

Keys
Main aims



1,48
These aims are specific about language and context, and are therefore measure
able.

Subsidiary aims

3,59
These aims are less specific about language, and do not provide a context.

hese are softer aims,and therefore less easy to  measure.
Personal aims

2,6,7
These aims all relate to an aspect of teaching that the teacher him/herself would
like to develop.

Compare the answers from your discussion with these.

Module 2. Lesson plan components

BTopoii MOIyJb TTOCBSIIEH IMTABHBIM KOMIIOHEHTaM ypOKa aHTJIMKUCKOTO SI3bIKa,
Y4aCTHHKaM Iperaracrcss COBMCCTUTb KOMIIOHCHTEI YpPOKa € UX OIMPCACICHHUAMMU.
What do they mean?

Cut up one set of cards per group. Participants match the component of a lesson
with the definition.

Class profile Age, level and gender of the learners.
How many there are, their strengths and
weaknesses.  Any  problems  with
individual students, class dynamics, -
who does and doesn’t work well
together.

Timetable fit How the lesson fits into the syllabus —
what the class have studied
recently — how it links back and

forwards.

Aims What learners will be able to do by
the end of the lesson that they couldn’t
do at the start

Assumptions What learners will be able to do by
the end of the lesson that they couldn’t
do at the start.

Anticipated problemsand solutions | What linguistic knowledge, skills, etc,




learners will be able to bring to the
lesson.

Materials and resources Items learners may have difficulties
with, or be unsure about. Issues for
teachers, such as classroom
management etc. How the teacher will
deal with these.

Procedure What the teacher will use to support
learning aims, e.g. pictures, games,
tapes, DVDs etc.

Evaluation The lesson plan stages the teacher
will follow, e.g., lead-in, speaking
practice etc.

Class profile The teacher’s thoughts about the
lesson after he/she has taught it.
What went well? What would the
teacher do differently if he/she taught
the lesson again?

Lesson plan components.
B TPCTBCM MOAYJIC YUACTHHUKHU TPCHHUHIA O6CY}KILaIOT Ba’>XHOCTD INIAHUPOBAHUA
yqe6Horo 3aHATHA, HHWXKC IIPHUBCACHBI KOMMCHTApPHHU IICAAI'OrOB M3 PA3HBIX

YTOJIKOB MHpA, 3ada4a YYAaCTHUKOB -  BBIPA3UTb CBOC OTHOHICHHC K
HGO6XOI[I/IMOCTI/I IUIAHUPOBATDH yqe6ﬁoe 3aHATHUC.
Why plan?

Look at these comments from teachers. Which ones reflect how you feel about
planning?




Module 3. Individual lesson
Find 5 — Answer sheet

Go around the classroom as quickly as you can and find 5 examples for each of

the following 5categories.

Task and activities

Visualisation

Information gap
Role-Play

Brainstorming

Jigsaw reading/Listerning

Lesson Plan Components

Class Profile

Aims

Assumed Knowledge
Anticipated problems
Procedure

Lesson Plan stages

Warmer

Lead-in

PPP (presentation,
production)

practice,

Skills development

Deducing meaning from the context
Oral fluency

Process writing

Listening for gist

Teaching approaches

Task-based learning
Teach test Teach
Guided Discovery

Match the lesson stage to the description. On example has been done for you.

Now compare you answers in groups

1. Put the stages into the order you think they would come in.
2. What kind of teaching approach does this lesson illustrate?
3. Do you stage your lesson plans in this way?

Module 4. Individual lessons

B YCTBCPTOM MOAYJIC YIACTHHKAM HCO6XOI[I/IMO COBMCCTHTD 3Tallbl YPOKa C UX

HCIIOCPCACTBCHHBIM  OIIMCAHHCM,
CBA3AHHBIC C 3TAallaMU YpOKa.
Stages — Answersheet

Jajgee yYaCTHUKU OOCYXKIAIOT BOMPOCHI,

Workingroups,matchthelessonstagetothedescription, liketheexample.

Warmer

An activity which precedes the main
input part of the lesson to help to arouse
interest, set the scene, establish the
context. For example, a short
discussion, brainstorming around a
topic.




Controlled Practice At the end of the lesson, teacher
comments on performance, gives
suggestions as to where learners
canimprove, praises what was done well
and may also give examples to reinforce
the target language.

Presentation A short activity at the start of the
lesson to get learners ‘in the mood’ — to
engage them with the language. For
example, a vocabulary game, a brief
mingle activity with questions, e.g. did
you have a good weekend?

Lead-in Teacher gives a model illustrating the
target language in context. The teacher
may support the model with flashcards,
text, video, audio recording etc.

Free practice/production Learners practise the target language,
focusing on grammatical accuracy and
pronunciation.This can be through
drills, sentence completion, information
gap etc. Teacher monitors closely and
steps in to correct if errors stop learners
from communicating.

Learners carry out an activity to
Feedback practise the language with a focus on
fluency. For example, role plays,
discussions, projects etc. Teacher
monitors as learners experiment with the
new language.

1) Put the stages into the order you think they would come in. Warmer, lead-in,
presentation,controlled practice, free practice, feedback.

2) What kind of teaching approach does this illustrate? PPP (Presentation,
Practice, Production).

3) Do you stage your lesson plans in this way? Open question to prepare
participants for next stage,perhaps ask participants to compare how they stage
lessons.

What are the differences between PPP and TBL?
* Are there any similarities?

* In which approach does the teacher seem to be more in control?
« In which approach do learners seem to be more in control?
*  Which approach has more opportunities for fluency practice?
* Which approach focuses more on specific target language from the start?

Module 5.




B nmarom momyne ydyacTHUKH OOCYXKIAIOT pPa3HUIy MEXKAY YpPOKaMU IO THILY
PPP u TBL. Ha nocke oObsiBieHuil BbIBemmBaercs pacuiudpoBka. OOcyaute
CJICAYXOIIHEC BOIIPOCHI.

PPP&TBL - (Presentation, Practice, Production) (Team Based Learning)

Look at the following framework for task-based learning (TBL) and discuss the
questions.
. What are the differences between PPP and TBL?
With PPP there is a greater degree of teacher control over the language used,
whilst in TBLIlearners are activating their own language resources.
PPP specifies a context for presenting and practicing target language. With TBL
the learnersuse their own experiences to create the context.
The language analysis section of TBL explores language from the point of view of
learners’needs. With PPP the language input is decided by the syllabus.
* Are there any similarities?

The pre-task (TBL) and lead-in (PPP) may use similar activity types.
The task in TBL may consist of similar outcomes to the production stage in PPP.
* In which approach does the teacher seem to be more in control? PPP
« In which approach do learners seem to be more in control? TBL
 Which approach has more opportunities for fluency practice? TBL
* Which approach focuses on specific target language from the start? PPP

Module 6. Individual lessons
B mecrom Moayne y4yacTHUKH OOCYKIalOT IUIaH ypOKa, MPEICTaBICHHBIM Ha
worksheets Ha kaxom pabodem cToJe.

Lesson Plan
Analyse this lesson plan and then answer the questions which follow it
1. * Brainstorm hobbies — write suggestions on WB.

* In groups, classify into : sports, things you do alone, things you do in groups
» Work individually, plan what to say about hobbies (3 minutes)

* Elect a group leader

* Play the dialogue

* Students note down any phrases they find useful.

» Modify their plans as appropriate

2. Learners take it in turns to tell the group about their hobbies. Group leader
manages
the group, gives each person 1 minute to speak. Group leader goes last

3. Each learner reports to the whole class about one of their classmates —
rehears
together. Write up any useful language they ask for

4, Present reports to class with the purpose of finding out which hobbies are
the
most/least common and reasons why. Learners listen and make notes which
they’ll

use to write the survey

5. Play tape again while learners read transcript and underline words and




phrases for talking about hobbies:

| do a lot of sport

| like tennis

| love playing football

I'm good at swimming

I don’t really enjoy it

We’re really into films

We like going to the cinema

Mohamed plays a lot of computer games
I don'’’t like sitting in front of the computer
| love reading film books

| hate dancing

| really love listening to music

| enjoy playing the guitar

I don't like playing the piano

6. » Make two lists : positive and negative expressions

* Which phrase shows how well you do something? And the opposite?

* Which phrase is ‘slang’?

* There are two examples of the word ‘it” what does it refer to?

* Which verb form is used for describing likes and dislikes?

* Which word is used to make the statement stronger?

 Are any of these statements the same for you? Select any you feel are useful.

7. » Make two lists : positive and negative expressions

* Which phrase shows how well you do something? And the opposite?

* Which phrase is ‘slang’?

* There are two examples of the word ‘it” what does it refer to?

* Which verb form is used for describing likes and dislikes?

» Which word is used to make the statement stronger?

* Are any of these statements the same for you? Select any you feel are useful.
* Discuss which phrases will be useful for a written survey

8. Groups finalise their individual surveys and present to class
Possibly write whole class survey

Report — present reports to class with the purpose of finding out which hobbies
are the most/least common and reasons why. Learners listen and make notes which
they’ll use to write the survey.

Language focus: to expand language and relate to context.
Post-task.

Play tape again while learners read transcript and underline words and phrases for
talking about hobbies:

| do a lot of sport
| like tennis
| love playing football
I’'m good at swimming
I don’t really enjoy it
We’re really into films




We like going to the cinema
Mohamed plays a lot of computer games
I don’t like sitting in front of the computer
| love reading film books
| hate dancing
| really love listening to music
| enjoy playing the guitar
I don’t like playing the piano
Make two lists: positive and negative expressions
Which phrase shows how well you do something? And the opposite?
Which phrase is ‘slang’?
There are two examples of the word ‘it’ what does it refer to?
Which verb form is used for describing likes and dislikes?
Which word is used to make the statement stronger?
Are any of these statements the same for you? Select any you feel are useful.
Discuss which phrases will be useful for a written survey
Homework.
Write a draft of your group’s findings to work on in next class
Follow up.
Groups finalise their individual surveys and present to class, and then write whole
class survey
Module 7. Assessment activities
B 7 monyne ydacTHUKH OOCYXTArOT THUIBI PEQIICKCHU YYAIUXCS HA YPOKax
aHTJIMHACKOTO S3bIKA. YYaCTHUKAM TPEJIaracTCsl B KXKIOM Kpyre JomnucaTh (pasy

HJIA CJIOBO, KOTOPOC aCCOONHMUPYCTCA C AaHHBIM CJIOBOCOUCTAHUCM.
Assessment word association
Brainstormtogetherthewordsandphrasesyouassociatewiththeheadingsbelowand
writetheminthecircle




Assessment activity

Assessment word association — suggestions for trainers

Brainstorm together the words and phrases you associate with the headings
below and write them inthe circles.

Kak u mouemy mbI npoBoiuM pediekcuio, Kak odecrnedynBaeM 00paTHYIO CBS3b?
Why assess?
Brainstorm all the reasons you can think of for why we assess learners.
« to provide feedback to learners on their progress (e.g. what they have done well
and what theyneed to improve)
» to provide feedback to learners on their achievement (ie how much they have
learned at aparticular point in time)
* to get information about learners’ ability to understand or use target language
structures or cvocabulary help teachers know how to help their learners
* to get information about learners’ skills development
» to find out whether learners like or dislike specific classroom activities (you
could collect thisinformation by asking and by observing)
* For diagnostic purposes: to use information about learners’ strengths and
weaknesses toprovide information which can feed in to planning
« to let learners know what standards they need to reach
« to see whether learning objectives are being achieved
» to provide records for schools
« to provide information to parents
Oopamume énumanue Ha paznvie cnocodvl npoeedenus peghiexcuu.
Look at the table of different methods of classroom-based assessment and
assessment out of class
Consider possible pros and cons of each method of assessment, and then
compare ideas with yourcolleague
« Askinglearners aboutactivities theylikes/dislike,
strengthsweaknesses in English
« First-hand informationfrom learners can revealunexpected and useful
information
« Showing an interest inlearners in this may helpto o create a productive
environment for learning
« Some learners may notwant to give opinions infront of classmates



« Some learners may saywhat they think theteacher wants to hear
« Observinglearners asthey doclassroomactivities
* Practical: integratingassessment withteaching in this way istime-efficient, and
inlearners’’ interests, as itmeans that learning timeis not taken up by formal
assessment
» Record keeping (e.g.using band descriptors,or a pupil profile grid) maytake time
at first
* It’s usually possible toform an impression of onlya few learners in any one
observation. The teacherneeds therefore to beorganised enough to lookat different
learners ineach lesson
» Informaltesting
» May motivate somelearners
« May put others off

In class
« Formal testing « May prepare learners forcontent and format ofexams they need
to take
« May eat up time that couldbe more usefullyemployed in learning.Pencil and
paper tests donot tally with how youngerchildren tend to learn (i.e.through social
activities inwhich language isembedded, rather than insolo pencil and paper
tests)
Out of class
» Markinghomework
« Homework may helplearners to consolidatelanguage learned inclass.
* Assessing learners’
« Can be time-consuming to
mark, chase up absences

Evaluation

Iloosedenue umozoe.

Kaxnas rpynma cama TOABOJUT WTOTHM M BENET TMPOTOKOJI, KOTOPHIA
3anoJHseTcss B cBoOoaHOM (opme no npunnuny KISS: «kpatko, mpocTo u sicHOY.
[IpoTOKOIBI 03BYYMBAIOTCS W BBHIBEUIMBAIOTCS Ha «JIOCKE OOBSIBICHHUI» IS
BCEOOIIIET0 O3HAKOMJICHHUSI.

Conclusions:




